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ABSTRACT

INTRODUCING A FOREIGN LANGUAGE EXPERIENCE INTO THE
ELEMENTARY CURRICULUM: A FLEX CURRICULUM HANDBOOK
by
Deborah Michelle Doherty
July, 2001

A handbook has been created to assist elementary educators integrating Spanish
into their curriculum. Lesson plans, activities, and supplemental materials are developed
based on The Standards for Foreign Language Leaming, recommended and published by
the National Association of Foreign Language Teachers and are aligned to meet the
Essential Academic Leaming Requirements (EALRs) adopted by The Washington State
Commission on Student Leaming. Current literature and research involving the benefits
of teaching foreign language to elementary children are studied.
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CHAPTER ONE
BACKGROUND OF THE PROJECT

Introduction
"According to the National Center for Educational Statistics, the population of
students of color in the United States will grow to 40% or more by the year 201 O"
(quoted in Howard, 1999, p.2). Due to the fact that the United States of America is a
country made up of various ethnicities and that our nation is becoming increasingly
diverse, our society needs to maintain positive communication and appreciation of
cultural differences in order to live harmoniously.
Research has shown multiple benefits of acquiring a second language, including:
personal benefits, cognitive benefits, academic benefits, and societal benefits. Marcos
(1998) points out that the personal benefits observed through research suggested that
second language learners were able to communicate more freely with a wider range of
people and literature, while also developing tolerance and appreciation towards different
cultures.
According to Bruck, Lambert, and Tucker (1974), Hakuta, (1986), and
Weatherford (1986) students who are involved in learning another language are more
creative and better at solving complex problems. In addition, multilingual students
understand their native language system better than monolingual students (Marcos 1998).
Finally, America's economic competitiveness, the ability to maintain its political and
security interests, are enhanced by and appreciation of cultural diversity with in the
United States (Marcos, 1998).

2

Purpose of the Project
Stanwood-Camano school district consists of five elementary schools, none of
which currently instructs or consistently engages children in a foreign language.
Therefore, the purpose of this project is to integrate and introduce a foreign language into
the elementary (2nd and 3rd grade) curriculum at Elger Bay Elementary, based on the
Foreign Language Experience program (FLEX) model. A compilation oflessons to be
used throughout the year will be taught interchangeably between two teachers with
Spanish endorsements.

Significance of the Project
The benefits of foreign language acquisition, however, need to be taken advantage
of early in life. Freudenstein ( 1978), maintains that... "Children who learn a language
before adolescence are more likely than older learners to attain native-like pronunciation
and can acquire the rules of any language more easily" (p.8). After the age of 10,
children's ability to discriminate foreign sounds and reproduce them deteriorates.
It is because of these reasons, that implementing a foreign language into the
elementary school curriculum should be embraced. Foreign language at the secondary
level can be enhanced greatly with the cooperation of elementary teachers. As educators
it is our duty to provide students with opportunities to help them succeed in life. What
better way can society expose children to our multicultural and multilingual world than
by beginning a foreign language at an early age?
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The project is designed to introduce and actively engage students in a foreign
language in hopes that it will motivate learners to further pursue other linguistic areas
later in life. The project will also serve as a guide for newer teachers interested in
integrating a foreign language into their curriculum. Lessons will be designed so that
students have exposure to many areas of study, while integrating Spanish culture and
language, including: language arts, music, science, math, geography, art, physical
education, history and home economics.

Limitations of the Project
The limitations of this project are:

1. This project is aimed at the primary age student in grades two and three. The
author of this project and another teacher, both of whom have endorsements in
Spanish, have agreed to cooperatively introduce and engage their students in
Spanish as a second language. If at any time another teacher from a different
grade level is interested in the FLEX program, this unit will be expanded and
adapted for that grade level.
2. Lessons in this program consist of 45 minute lessons once a week for
approximately 34 weeks.
3. This program is introductory. It aims at providing students with positive
learning experiences, which may motivate them to further the study of
Spanish or other linguistic options later in life. Because this will be the first
experience with another language for most of our students, and due to the time
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restrictions mentioned above, fluency should not be expected by the end of the
year.
4. Although studies indicate that students with learning disabilities who are
learning a second language can enhance oral production and interpersonal
communication, some speech pathologists and physicians may discourage
learning a second language in the early years. Students with dyslexia,
aphasia, and/or hearing disabilities should discuss and consult with a language
specialist first.

Definition of Terms
In order to better understand the project, the following terms are defined:
Bilingualism: The ability to speak two different languages fluently.
Critical Period: The age when acquiring and mastering a foreign language is
highest (birth to 10 years of age). During the onset of puberty, the brain becomes less
plastic and few connections are formed (Freudenstein, 1979; Nash, 1997; Begley, 1997).
Ethnicity: Shared ethnic traits, cultural background, religion, language or
association with a particular group of people.
Foreign Language Experience Program (FLEX): A foreign language experience
program that aims to give students a non-intensive, introductory exposure to one or more
foreign languages. This program introduces students to cultures and language, different
than their own, in hopes that students will continue to pursue linguistic options later in
life. Attaining proficiency is not the emphasis in this program (Lipton, 1994).
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Foreign Language in the Elementary Schools (FLES): The term commonly used
when referring to any type of elementary school foreign language program in grades K-8,
whether it be Immersion, Sequential FLES, or FLEX (Lipton, 1994).
Immersion Programs: Foreign language programs where students spend part or
all of their day being instructed in the second language. Children in immersion programs
aim .at becoming proficient in the second language and reach a higher level of
competence than those in the FLEX or FLES programs. This is an intense program
where the second language is the content of the instruction rather than the subject
(Lipton, 1994).
Multilingualism: The ability to use or speak several different languages.
Neurons: Long, wiry cells that carry electrical messages through the nervous
system and the brain (Nash, 1997).
Plasticity: The brains' ability to stretch, develop and form connections.
Sequential Foreign Language in the Elementarv Schools CFLES) Program: A
program where the second language is taught as a subject, for at least three to five times a
week. Students in this program may reach substantial proficiency in the language being
studied (Lipton, 1994).
Synopses: Connections formed between nerve fibers (Nash, 1997).
Target Language: The desired language being learned.
Total Physical Response CTPR): A teaching strategy developed and studied by
James Asher that requires that student movement and touch are included in learning to
reinforce skills and build comprehension.
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Overview of the Remainder of the Project
Chapter Two is a review of the related literature on integrating foreign language
into the elementary curriculum. Chapter Three outlines the procedures undertaken by the
author to collect information relevant to introducing and integrating foreign language into
the elementary curriculum and the process used to develop the project. Chapter Four
offers strategies, activities, and lessons to assist primary teachers in integrating a foreign
language (the author chose Spanish for this project) into the elementary curriculum.
Chapter Five summarizes the project, presents conclusions, and makes recommendations.

CHAPTER TWO
REVIEW OF RELATED LITERATURE
Introduction
The review of literature was divided into the following categories to better
analyze and discuss research findings:
I. Language development in early childhood and rationale for
starting foreign language learning in the elementary years
2. Methodology research
3. Standards for Foreign Language Teaching
4. Essential Academic Learning Requirements
5. Elementary schools integrating foreign language

Language Development in Early Childhood and Rationale for Starting Foreign Language
Learning in the Elementary Years
With important acts being issued and higher standards being set forth, increasing
numbers of elementary schools are looking at integrating foreign language into the
elementary curriculum. It is apparent that the public, schools, and politicians are
increasingly accepting foreign language opportunities in the elementary curriculum. In a
1979 report of the President's Commission on Foreign Language and International
Studies, more than 75% of the Americans polled wished they would have had the
opportunity to study a foreign language in school and more than 80% of them wished
their children would be given this opportunity in their education (Padilla, Fairchild &
Valadez, 1990).
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The National Center for Educational Statistics predicts that the population of
students of color in the United States will grow to 40% of total K-12 enrollment or more
by the year 2010 (cited in Howard, 1999). The Improving America's Schools Act of1994
states that multilingualism is "crucial to our Nation's economic competitiveness and
national security" (Sec. 7202) while the Goals 2000: Educate America Act strongly
encourages and recognizes the necessity of foreign languages in the core curriculum
(National Council of State Supervisors of Foreign Languages, 2001, p. 17).
The Center for Applied Linguistics, funded by the U.S. Department of Education,
conducted a survey of foreign language instruction in the elementary grades in 1987 and
then replicated the survey again in 1997. It found that the trend for offering foreign
language instruction at the elementary grades had increased from 22% to 31 % over the
ten year period (cited in Branaman, 1998).
Numerous organizations are actively supporting foreign language instruction in
the elementary years and include: President's Commission on Foreign Languages and
International Studies, National Commission on Excellence in Education, National
Advisory Board on International Education Programs, National Association of
Elementary School Principals, James Madison Elementary School: A Curriculum for
American Students, National Governors' Association, The American Association of
Teachers ofFrench, National Council of State Supervisors ofForeignLanguages, and
the American Council on Teaching of Foreign Languages (Rosenbusch, 1991).
Strong evidence is supportive of starting to acquire a second language early in
life. According to Freudenstein (1979) "The growth rate of the brain and the rate of the
development of the first language markedly fall off after the age of 10 ... the ability to
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distinguish between sounds and to reproduce them even when they are foreign, are more
effective before than after the age of 1O" (p. 8). The "critical period" for acquiring and
mastering a foreign language is before the onset of puberty.
In addition to Freudenstein's (1979) findings, neuroscientists have discovered a

connection between language learning and brain development in newborns (Begley,
1997; Nash, 1997). Their discovery supports the idea of teaching foreign language early
in life. The brain developing process begins even before the infant is born. At the time of
birth, infants have acquired approximately 100 billion neurons which form 50 trillion
connections in the brain stem. Within the next few months of life, the connections
increase to more than 1,000 trillion. As the child matures with age, the plasticity of the
childs' brain lessens drastically. If the neurons are not assigned connections, such as
being able to distinguish foreign or natural phonemes heard repeatedly, nor if the neurons
are not able to form an auditory map of these sounds, then the added neurons will
disappear. This makes it extremely more difficult for a child to learn a new language as
fewer unassigned neurons are available for the job of hearing new phonemes (Begley,
1997).
Curtiss, further discusses this critical period of acquiring a second language and
states:
the power to learn language is so great in the young child that it doesn't seem to
matter how many languages you seem to throw their way ... They can learn as
many spoken languages as you can allow them to hear systematically and
regularly at the same time. Children just have this capacity. Their brain is just
ripe to do this ... there doesn't seem to be any detriment to .... develop(ing) several

10

(

languages at the same time. (quoted in National Network for Early Language
Learning, 1996, p.l)
In a special report about the development of babies' brains, neuroscientists
confirm that the ability to learn a second language is highest between birth and the age of
six, then undergoes a steady decline. Microscopic connections between neurons reach
their peek at the age of two, accounting for over 15,000 synapses (connections) per
neuron. The brain's greatest growth spurt comes to an end around 10 years of age. For
the next several years, the brain will begin to eliminate its weakest synapses and maintain
those synapses that have been stimulated by life experiences (cited in Nash, 1997). Nash
(1997) concludes by stating "it is clear that foreign languages should be taught in
elementary school, if not before" (p.56).
A study conducted by Asher (1969) set out to discover at what age does a child
have the best opportunity to achieve a native like pronunciation of a second language.
His findings indicated that 68% of the children between the ages of one and six achieved
a near-native pronunciation, 41 % of the children between the ages of seven and 12 had
near-native pronunciation, while only 7% of the children 13 years of age or older had
near-native pronunciation. This study clearly indicated the declining rate of native-like
pronunciation of a second language learner as children mature with age. More recent
studies of attaining native-like speech of second language learners nave confirmed
Asher's findings.
According to Harley and Patkowski, "children who learn a language before
adolescence are more likely than older learners to attain native-like pronunciation"
(quoted in Marcos, 1998, p.2). Curtiss, Johnson, and Newport also claim that their
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research indicates that "children have an innate ability to acquire the rules of any
language, and that this ability diminishes by adulthood" (quoted in Marcos, 1998, p.2).
Furthermore, studies indicate that it takes anywhere from five to seven years to
"reach typical native-speaker performance" (Collier, 1995). These studies emphasize the
importance of starting to learn a foreign language early in life rather than waiting to
introduce students during the last two or three years of secondary education.
The benefits of acquiring a second language can be divided into four categories:
personal benefits, cognitive benefits, academic benefits and societal benefits.
According to Villano, one personal benefit oflearning a second language is that it
gives people an advantage in the work force and job opportunities. Second language
learners are also able to better communicate with more people and read more literature.
They are also able to appreciate various customs and achievements by people of different
ethnic backgrounds (cited in Marcos, 1998). Freudenstein (1989-90) expands on this
thought and states that introducing foreign language "helps children to develop tolerance
toward people who are different, and in the long run contributes to mutual understanding
among individuals and nation" (p.5).
Cognitive benefits attained from second language learning are just as rewarding.
Many studies claim that multilingual students are more creative, have greater mental
flexibility and can solve more complex problems than their peers (Marcos, 1996).
Studies have shown academic advantages for the multilingual student and suggest
that second language learning strengthens the mother-tongue language as well as
strengthening other academic areas. According to the 1992 College Entrance
Examination Board, students that took four or more years of foreign language study
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scored higher on the verbal section of the Scholastic Aptitude Test (SAT) than those who
studied four or more years in any other subject. These findings were consistent with the
College Board profiles for previous years. Furthermore, students with four years of
foreign language scored similar results in math than those students who enrolled in four
or more years of math (cited in Cooper, 1990). From these findings we can conclude that
most students benefit in their English (or native tongue) speaking, reading, and writing
abilities if they are learning the structures and formats of another language.
Socially, the United States can benefit greatly politically and economically while
building positive relations with other countries if we are to become a multilingual society.
Our nation as a whole will be able to understand and appreciate our country's diversity
and cultural backgrounds (Marcos, 1998).

Methodology Research
According to Lipton (1994 ), Foreign Language in Elementary Schools (FLES) is
the term commonly used when referring to any type of elementary school foreign
language program in grades K-8. Three major FLES program models are: Sequential
FLES, Foreign Language Experience, and Immersion.
Sequential FLES programs teach and integrate the second language into their
school curriculum as a subject. The second language is taught at least three to five times a
week. Students in this program may reach substantial proficiency in the language being
studied.
lmmersion programs require that students spend part or all of their day being
instructed in the second language. Children in immersion programs aim at becoming
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proficient in the second language and reach a higher level of competence than those in
the FLEX or FLES programs. This is an intense program where the second language is
the content of the instruction rather than the subject.
The FLEX program is aimed at providing students with a foundation for foreign
language study. It allows the student to experience a second language and its cultural
aspects in a non-intensive environment in hopes that students will be internally motivated
to experience other linguistic options. Fluency should not be expected from this program
as it is only a small portion of the core curriculum. The FLEX program typically
averages one to five percent of class time per week (Marcos, 1996). One advantage of
this program is that regular classroom teachers can partake in it even with limited
experience in another language, allowing more teachers the opportunity to integrate and
introduce young students to another language. A 1988 survey conducted by the Center
for Applied Linguistics indicated that of the elementary schools in the United States who
offered foreign language instruction, 41 % of the schools favored using the FLEX
program (Rosenbusch, 1991).
According to Lipton (1994), 12 teaching approaches and strategies play a
significant role in any FLES program:
1.

The Communication Approach: Allowing students foreign language
speaking opportunities that imitate real-life scenarios. Activities may
includes performing skits, reading short poems, tongue twisters, and role
playing.

2.

The Thematic Approach: Using basic themes relating to everyday life at
home or at school (food, weather, colors, etc.) and transforming them into
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real-life situations. An example activity may be to compare and contrast a
U.S. holiday to a similar Mexican holiday.
3.

The Native Language Kid Talk (N.L.K.T.) Approach: Teaching foreign
language based on the students' interests allowing them many opportunities
to express their opinions. Some topics students may choose include:
television, sports, computer games, etc.

4.

The Cross-Cultural Approach: Allows students to learn about the everyday
activities a young child from the target language may experience. Activities
to promote cultural awareness include: making a map of the country being
studied, reading familiar stories, learning greetings, holidays, etiquette, and
traditions.

5.

The Dialogue/Drama Approach: Allowing students to expand their speaking
abilities by role-playing and performing dramatic presentations based on
common Spanish proverbs. Teachers may also hold class discussions about
the other culture prompting questions and discussion amongst the class.

6.

The Interdisciplinary Approach: Integrating various school subjects into the
target language based around one theme or topic. For example, a theme about
Farm Animals could be tied to Science (classifying animals, life cycles, etc.),
Language Arts (reading and writing about animals), Music (signing the song

"Mi Granja"), Math (story problems involving Spanish numbers, and
animals), and Social Studies (location of farmlands and animals, map skills).
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7.

The Learning Games Approach: Involving students in games, songs, and
other activities which reinforce, repeat, or re-teach vocabulary and basic
language skills of the target language.

8.

The Individualized/Personalized Approach: Personalizing activities so that
each student is interested, motivated, and engaged in the learning of the target
language. Some activities might include making passports, taking interest
inventories, show and tell, etc.

9.

The Total Physical Response Approach: Requiring that student movement
and touch be included in learning to reinforce skills and build comprehension.

10.

The Music/Song Approach: Listening and singing cultural songs, which
reinforce pronunciation and intonation of the target language. This strategy
helps students recall words and sing songs later in life even if they haven't
practiced or studied the language in years.

11.

The Cooperative Leaming Approach: Learning and working cooperatively in
groups. This strategy allows the students to be the mentors and all students
work together to achieve a common goal.

12.

The Survey Approach: Giving a question (What is your favorite color?) and
then survey their peers to obtain a result. The class then charts their results
and discuss their findings.

Standard for Foreign Language Leaming
In 1993, with federal funding from Goals 2000, the American Council on the
Teaching of Foreign Languages (ACTFL) joined together with the American Teachers of
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French, The American Association of Teachers of German, and the American
Association of Teacher of Spanish and Portuguese to develop foreign language standards
for students in kindergarten through twelfth grade. The standards were intended to be
used in collaboration with state and local standards as well as individual school district's
adopted curriculums. These teams recommended that foreign language learning begin in
the elementary grades and continue through high school. In 1996, the National
Association of Foreign Language Teachers published The Standards for Foreign
Language Leaming. These standards include the following ...
1. Communicate in Languages Other Than English
Standard 1.1: Students engage in conversations, provide and obtain
information, express feelings and emotions, and exchange
information.
Standard 1.2: Students understand and interpret written and spoken
language on selected topics.
2. Cultures: Gain Knowledge and Understanding of Other Cultures
Standard 2.1: Students demonstrate an awareness of the products,
practices and perspectives of the culture studied.
3. Connections: Connect with Other Disciplines and Acquire Information
Standard 3 .1: Students reinforce and further their knowledge of other
disciplines through the world language.
Standard 3.2: Students acquire information and recognize
distinctive viewpoints through the world language and its
culture.
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4.

Comparisons: Develop Insight into the Nature of Language and Culture
Standard 4.1: Students demonstrate awareness of the nature of language
through comparisons of the language studies and their own.
Standard 4.2: Students demonstrate awareness of aspects of culture
through comparisons of the cultures studied and their own.

5. Communities: Participate in Multilingual Communities at Home and around the
World
Standard 5.1: Students use the language both within and beyond the
school setting.
Standard 5.2: Students show evidence of becoming life-long learners by
using the language for personal enjoyment and enrichment
(Lewelling & Renning, 1998).

Essential Academic Learning Requirements
In 1993, the Washington State Legislature adopted the Education Reform Act of
1993 in an effort to raise standards and student achievement for all Washington State
students. The Governor and the State Board of Education appointed a team of educators,
parents, business leaders and various community citizens to assist an I I-member
Washington State Commission on Student Learning in meeting their reform goals. The
Commission was given four major tasks ...
I) Set clear, challenging academic standards based on the state's learning goals
that every student in the state will achieve.
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2) Create a sound assessment system that will determine how well students are
achieving the higher academic standards.
3) Develop ways of holding schools, teachers, and students accountable for
results.
4) Recommend other steps necessary to ensure that all students can meet high
expectations (Washington State Commission on Student Leaming, 1998).
In 1995, The Commission on Student Leaming in Washington State met,

designed and adopted higher academic standards known as the Essential Academic
Leaming Requirements (EALRs) for reading, writing, communication, and mathematics.
In 1996, science, social studies, arts, health, and fitness were also added. Based on these

identified standards, all students in the state of Washington are expected to acquire the
skills necessary to master benchmarks for each subject by certain grade levels (4th, 7th
& 10th). Although foreign language is not currently a priority for Washington State,

implementing a foreign language into the elementary curriculum will meet many of these
high academic standards, particularly in the area of communication.
Communication
I. The student uses listening and observation skills to gain
understanding.

I. I focus attention
1.2 listen and observe to gain and interpret information
1.3 check for understanding by asking questions and
paraphrasing
2. The student communicates ideas clearly and effectively
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2.1 communicate clearly to a range of audiences for
different purposes
2.2 develop content and ideas
2.5 effectively use action, sound, and/or images to support
presentations
3. The student uses communication strategies and skills to work
effectively with others.
3 .1 use language to interact effectively and resi)onsible
with others
3.2 work cooperatively as a member of a group
4. The student analyzes and evaluates the effectiveness of formal
and informal communication.
4.2 seek and offer feedback (Washington State Commission on
Student Learning, 1998)

Elementarv Schools Integrating Foreign Language
Current research supports foreign language learning in the early years and the
trend to raise educational standards is encouraging some policymakers, schools, and
parents to offer elementary foreign language instruction. Although these schools are still
a minority (31 %), many of the elementary schools that are offering foreign language have
wonderful things to say about their programs.
In a 1994 survey of the states, the Joint National Committee for Languages and
the National Council of State Supervisors ofForeign Languages gathered information
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pertaining to the status of state education reform and where foreign languages fit. They
found that nine states included elementary foreign language as part of their core curricula
(Arizona, Arkansas, Florida, Louisiana, Montana, New York, North Carolina, Oklahoma,
and Oregon). Of these nine states, six states have mandates in place for elementary
school foreign language (Arizona, Louisiana, North Carolina, Arkansas, Montana, and
Oklahoma) (cited in Lewelling & Rennie, 1998).
A survey of approximately 2000 parents in Vancouver, Washington showed 90%
favored elementary foreign language instruction, which prompted the school district to
offer Spanish courses through a distance-learning program called Step Star. Through this
program, students take Spanish lessons twice a week for 30 minutes by watching a
televised program. Larain Triplett, coordinator of the program states" ... they feel
competent to learn a new language and open to thinking and talking about another
culture. It opens the diversity door" (quoted in Doyle, 2000, p.Cl ).
In Milford, Massachusetts, elementary students begin to learn Spanish in
kindergarten and are able to continue learning through the fourth grade in three different
elementary schools. Traveling Spanish teachers visit each class for 45 minutes twice a
week with the exception of kindergarten who receives 30 minutes of instruction. Milford
teachers and administrators agree on their programs success and claim that early
childhood really is the best time to learn languages (Russell, 200 I).
In Pullman, Washington, teachers at Franklin Elementary partnered up with
nearby Washington State University and paired pre-service ESL and bilingual teachers
with elementary students to teach and learn Spanish. Of the 300 students at Franklin
Elementary, approximately one-third of the students spoke a second language. The staff
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at Franklin Elementary agreed that adding Spanish to the curriculum created a global,
multicultural community where students would be better prepared for the diverse world
awaiting them. The pre-service teachers at WSU also benefited by applying their
teaching strategies learned in their theory classes with real students. The program was
such a success with the staff, parents, students and community that the school district
agreed two years later to develop a curriculum for the other two elementary schools in the
town (Pierce, Richard; & Emst-Slavit, 1995).
In Syosset Central School District, New York, students, educators, and the
community strongly support the learning of world languages as part of the core
curriculum in elementary, middle, and high school. When educators noticed that more
than 90% of their six grade students chose to study a foreign language and take part in the
seven-year programs of French, Spanish, or Italian, they knew they needed to extend
these opportunities down to the elementary grade levels. In addition to the seven year
language programs beginning in sixth grade and ending in high school, Syosset High
School also offers a four-year program in Japanese, two-year sequences in Latin and
Russian, and a pilot program in American Sign Language. In the 1999-2000 school year,
Syosset's World Language Honor Society had 345 members. The study of world
languages was of interest to their students and supported by the community.
Supported by the school board, staff, and students, the district developed a world
language program for all seven elementary schools for second, third, fourth, and fifth
grade students which began at the start of the 1996 school year. It was decided that each
year elementary schools would study one foreign language for that entire school year.
Second, third and fourth grade students may study French one year, Spanish the
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following year, and Italian the third year. All fifth grade students study Latin. This
program ensured that students would have been introduced to four various languages
before beginning their seven-year language programs at the sixth grade.
The program is currently staffed with six full-time certificated language teachers
and two part-time teachers who travel and visit all seven elementary schools. With three
to four classes per grade level, each classroom receives two 30 minute lessons per week.
Through enrichment programs students attend opera, music, and dance performances
relating to their language of study. Students also display their knowledge and language
skills in the form of projects, presentations, recitals or participation in the schools yearly
World Language Assembly. Classroom teachers are able to integrate their core
curriculum into the world language program with ease and enjoy learning the languages
themselves.
Although it is too early to determine if this elementary world language program
has successfully impacted student learning in other subjects, it is apparent that it has
created interest and excitement in students, parents, educators, and the community.
Random interviews with elementary students indicated that of all the students
interviewed, every student had something positive to say about their experiences with
their world language program and all students wanted to continue their study (Hankin, &
Sachs, 2001 ).

Summarv
A review of the literature has shown evidence for the benefits of early foreign
language instruction in the elementary schools. Surveys indicate that our society is
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generally in favor of starting second language instruction early in life. Neuroscientists,
psychologists, and linguists agree that the ability to learn another language is highest
before puberty. Multilinguistic outcomes are numerous and include personal, cognitive,
academic, and societal benefits. Personal benefits include gaining advantages in the work
force and job opportunites. Second language learners are able to better communicate
with more people. Children who study a foreign language are more tolerable towards
people of different beliefs and cultures. Cognitive benefits have been evident in studies
which claim that multilingual students are more creative and have greater mental
flexibility to solve complex problems then their monolingual peers. Academic
advantages are witnessed when learning a new language is proven to also increase and
strengthen one's native language as well. Studies indicate that students who study a
foreign language for four or more years also scored higher in other subject areas.
Three major FLES program models include: Sequential FLES, FLEX, and
Immersion. Of the surveyed elementary schools offering foreign language instruction in
the United States, 41 % of the schools used the FLEX program. Educators agreed that the
FLEX program was more flexible and offered students a motivating and non-threatening
learning environment. Twelve teaching approaches and strategies were identified as
playing a significant role in all FLES programs.
In 1993, the Washington State Legislature adopted the Education Reform Act of
1993 in an effort to raise standards and student achievement for all Washington State
students. As a result, the Essential Academic Leaming Requirements were identified and
established in 1995 and 1996. Higher academic standards were set in place for the
following subjects: reading, writing, communication, mathematics science, social studies,
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arts, health, and fitness. Although the Improving America's Schools Act of 1994 and the

Goals 2000: Educate America Act strongly encourage and recognize the necessity of
foreign languages in the core curriculum, Washington State has not included it in the
EALRs. However, based on the current Washington State EALR's, foreign language
learning meets many of the high academic standards for various subjects, particularly in
the area of communication.
The trend for a multilinguistic society is witnessed in the rising percentages of
elementary schools offering foreign language across America. Of the 31 % of elementary
schools that are offering foreign language, most have enjoyed positive experiences. Six
states (Arizona, Louisiana, North Carolina, Arkansas, Montana, and Oklahoma) now
have mandates set in place for elementary school foreign language. Parents, lawmakers,
educators, and scientists are joining together in an effort to provide children with rich
learning experiences that promote cultural awareness, communication and linguistic
opportunities. It is apparent that our nation is developing an awareness of the importance
of a multilinguistic commonwealth.

(

CHAPTER THREE
PROCEDURES OF THE PROJECT

Prior to the development of this project the author had become intrigued with
learning a second language when exposed to Spanish in high school. Here the author
gained valuable information on the culture, language, and customs of Spanish-speaking
countries. In college, the author took a variety of Spanish classes and obtained an
endorsement to teach Spanish in grades kindergarten through 12.
As an elective, one of the most beneficial classes the author took was a
Bilingual/ESL practicum at Washington State University. In this class, the college
teamed together with Franklin Elementary, an international theme elementary school in
Pullman, Washington, where the author and seven other students taught Spanish to
students in grades K-3. Approximately two-thirds of the students at this school spoke a
language other than English and were eager to learn an additional language. The
diversity of culture and vast linguistic backgrounds were apparent throughout the school
as were the rewards of a welcomed multilinguistic program. At this school, students and
teachers appreciated and embraced each others' differences and culture.
Once the author became a second grade teacher, she introduced her students to the
Spanish language. She found students excited and very much interested, but due to time
restrictions, curriculum demands and lack of supplies, the author was only able to give a
minute sampling of this secondary language whenever a free moment was available.
Because of this, lessons were not planned, objectives were not set and students were not
given valid exposure to the language. This motivated the author to design a Spanish
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program and cooperatively teach with another Spanish-endorsed teacher in order to give
her students this beneficial opportunity.
The author first located research and literature to help support valid reasoning for
integrating a foreign language into an already packed elementary curriculum. The author
found many sources that supported her belief that development of a second language was
most beneficial when started at an early age. Furthermore, research clearly indicated that
acquiring a second language had many advantages including personal, cognitive,
academic, and societal benefits.
Methodology was researched and the author found that the Foreign Language
Experience Program (FLEX) model and the Total Physical Response (TPR) approach to
language development best fit into her Spanish curriculum. Research and literature were
obtained through books, articles, the internet, classes taken in college, and from personal
expenence.
Second, the rational and purpose for developing this project were written. The
author identified that a Spanish curriculum would be developed for second and third
grade students at Elger Bay Elementary in the Stanwood-Camano School District. The
goal of the project was stated ... a means to introduce students to a second language or
culture and motivate them to further pursue Spanish or other linguistic options as they
advance through school.
Finally, the author compiled lessons, games, strategies, activities, and language
rich materials for enhancing second language development. These were assessed through
ethnographic observations, vocabulary quizzes, and anecdotal notes. Recommendations
for teachers and parents interested in second language acquisition were also included.

CHAPTER FOUR
THE PROJECT
Project Organization
The Foreign Language Experience (FLEX) handbook includes lesson plans,
activities, and resources developed for second and third grade educators integrating
Spanish, as a foreign language, into the elementary curriculum. The lessons and
activities are aligned to the Essential Academic Leaming Requirements (EALRs) and
adapted for a FLEX program based upon the Standards for Foreign Language Learning
drafted by the National Association of Foreign Language Teachers. The FLEX handbook
developed is organized into the following sections.
I. Philosophy, Rationale Goals, and Standards for FLEX program
2. Teacher Resources

a. Books, Cassettes, Guides
b. Scope and Sequence
c. Sample Lesson Plans
d. Songs, Poems, Rhymes
e. Games
f.

Spanish/English Vocabulary Lists

g. Worksheets and Supplemental Material
3. Community Resources
a. Parent/Teacher Pamphlet "Benefits of Second Language Leaming"
b. Organizations Supporting Foreign Language Study
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Although some educators may choose to teach a different grade level or target
language, these lessons, games, and activities can be adapted to fit the needs of most
FLEX programs.
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A Spanish Foreign Language Experience
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Teacher Resources
Cutain, H. & Pesola, C. (1994). Languages and Children:
Making the Match. New York: Longman Press.
Scher, L. & Johnson, M.A. (1996). Mexico Culture Kit. New
York: Scholastic Professional Books.
Terzian, A. & Williamson, C. (1996). The Kid's Multicultural Art
Book. Vermont: Williamson Publishing.
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Books, Audio Cassettes, and Guides
Delacre, L, (1989). Arroz con leche: Popular songs and
rhymes from Latin America. New York: Scholastic. (book)
Orozco, Jose-Luis. (1994). De Colores and Other LatinAmerican Folk Songs for Children. New York: Penguin Puffin Books.
(book and c.d.)
MacArthur, B. Sing, Dance, Laugh, and Learn Spanish. Frog
Press (book and cassette)
Mahoney, J. (1984). Teach me Spanish: A musical journey
through the day. Minnetonka: Teach Me Tapes Inc. (book and c.d.)
Mahoney, J. (1985). Teach me more Spanish: A musical
journey through the year. Minnetonka: Teach Me Tapes Inc. (book
and c.d.)
Unknown. (1996). La gata perdida (Adventures with Nicholas
book and audio cassette). New Jersey: Berlitz Kids.
Unknown. (1997). A visit to grandma. (Adventures with
Nicholas book and audio cassette). New Jersey: Berlitz Kids.
Unknown. (1998). The five crayons. (Adventures with Nicholas
book and audio cassette). New Jersey: Berlitz Kids.
Thompson, K. & Hilderbrand, K. (1995). Spanish. Twin Sister
Productions. (book and c.d.)
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Spanish Scope & Sequence
Week
1
2·
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29

I

Rojo Group
Alphabet/Meet Spanish
Partners/Greetings
Colors
Numbers
Clothino
Bodv oarts
Christmas in Mexico
Family
Directions
Valentines Dav
Animals-Junole
Animals-Farm
Carnival
Days of the Week
Months of the Year
Furniture in the house
Rooms in the house
Weather
Seasons
Mexico Unit (2)
Mexico Unit (1)
Mexico Unit (4)
Mexico Unit (3)
Transportation
Sports
Cinco de Mavo
Shapes
Food (Veoetables)
Food (Fruits)
End of the year performance for
parents (sing songs, play
instruments, read poetry, perform
a olav in Soanish)

Amarillo Grouo
Alphabet/Meet Spanish
Partners/Greetinos
Numbers
Colors
Bodv oarts
Clothino
Christmas in Mexico
Directions
Familv
Valentines Day
Animals-Farm
Animals-Junole
Carnival
Months of the Year
Davs of the Week
Rooms in the house
Furniture in the house
Seasons
Weather
Mexico Unit (1)
Mexico Unit (2)
Mexico Unit (3)
Mexico Unit (4)
Soorts
Transoortation
Cinco de Mayo
Shaoes
Food (FruitsNeo.)
Food (Veqetables)
End of the year performance for
parents (sing songs, play
instruments, read poetry, perform
a olav in Soanish)

sam~te

b.essen
\!>1Qns
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Transportation
Objectives:

Language outcomes:
1. Students will learn vocabulary related to different modes of transportation.
Subject content outcomes:
1. Students will learn about different methods used for transportation.
2. Students will hear and listen to a story and song about transportation.
3. Students will draw a picture of how they get to school.
Cultural outcomes:
1. Students will become aware of the different methods of transportation
that exists around the world and in which countries they might be more
prevalent in.
Materials:

-

Asi vamos a la escuela book
Words to the song "The Wheels on the Bus" in Spanish on a chart.
Cue cards for the song (horn, wheels, wipers)
Pictures of different types of transportation w/ labels
Crayons, markers, white paper

Vocabulary:

- autobus
- coche
- caminar
- avion

- bicicleta
- trolebus
- entran
-salen

- ruedas
- gente
- cuerno
-bote
- conductor
-tren
- limpia para brisas

Activifies:

1. Discuss with class the various ways students get to school (walking, bus,
car, bicycle, etc.).
2. Discuss other means of transportation for long distance travel (train,
airplane, boat, etc.)
3. Introduce vocabulary by showing pictures of the vocab words with
Spanish labels written underneath the pictures.
4. Explain to the class that there are many different types of ways students
may get to school in different parts of the country and read the book "Asi
vamos a la escuela" , which discusses each of them.
5. Have students draw a picture of how they get to school and label their
picture, or have students draw the various transportation methods
labeling them in Spanish and English in their Spanish/English Picture
Dictionary book.
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Clothing
Objectives:
Language outcomes:
1.
Students will learn vocabulary related to different types of clothing in
Spanish.

Subject content outcomes:
1.
Students will listen to a story, make a collage, and play a game using
TPR related to articles of clothing.
Cultural outcomes:
1.
Students will become more aware of what types of clothing different
cultures wear.
Materials:
- poster of a person wearing different types of clothing
- clothes labeled with Spanish vocab words.
- "How do I put it on?" story
construction paper, magazine clippings, glue sticks, and scissors
Vocabulary:
- pantalones
-zapatos
- tocar

- sueter
-sombrero
- devestir

- vestido
- poner
- abrigo

-camisa
- decir
- calcentines

Activities:
1. Go over vocabulary words with students by showing clothing items and
giving the Spanish word for each item.
2. Discuss as a class how people from different countries wear different types
of clothing.
3. Read a story related to clothing.
4. Gather students on rug and play "Juan Dice/Simon Says". Be sure to
review the meaning of the Spanish verbs: Poner, Decir, Tocar, Devestir.
5. Have students return to their desks to cut and paste different items of
clothing on their paper to make a clothes collage.
5. Have students draw the various clothing items, labeling them in Spanish
and English in their Spanish/English Picture Dictionary book.

Assessment: The teacher will observe the students participation and interaction
with the game and story to see if each student is following along. Students will
discuss what clothing items they are wearing with the class.
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Valentine Greetings
Objectives:
Language outcomes:
l.
Students will learn vocabulary related to family members and learn new
phrases to use relevant to Valentine's Day.
Subject content outcomes:
1. Students will learn vocabulary, watch Muzzy tape, and make Valentine
Day cards using Spanish phrases.
Cultural outcomes:
1. Students will understand that Valentine's Day is a holiday that is
celebrated around the world.
Materials:
- Muzzy tape, VCR, t.v.
- construction paper (pink, red, white, purple, lavender)
- poster of farnily members
- various art supplies to create the Valentine cards.
Vocabulary:
-padre
-madre
- tio
-tia
- amigo
- amigo
- dia de valentine - dia de amor
- feliz dia de valentine

- hermano
- abuelo
- beso
- abrazo
-amistad

-hermana
-abuela
- corazon
- mi cielo

Activities:
1. Review vocabulary words relating to family members by showing
examples pictures of family members with Spanish labels.
2. Show Muzzy video keyed to the part where Silvia's friends are parents
introduce themselves.
3. Discuss with class some Valentine phrases to be put on their hand-made
Valentine cards.
4. Teacher demonstrates how to make various Valentine cards and gives
instructions on how to do so. Have students write the Spanish phrases they
would like to use on their cards and whom they would like to address it to.
5. Allow students to share their cards with the rest of the class.
Assessment: Observe students while reviewing vocabulary to assess their
understanding of family members. Ask questions relating to the Muzzy tape and
see if they comprehend the information. Observe if students choose the correct
phrases for their Valentine cards.
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Wild Animals
Objectives:
Language outcomes:
l.
Students will learn Spanish vocabulary words related to wild animals.

Subject content outcomes:
l. Students will learn about various wild animals, make a wild animal
mobile, and listen to a story about a tiger who meets other wild animals.
Cultural outcomes:
1. Students will become more aware of the different types of wild animals
and where they exist throughout the world.
Materials:
- markers, crayons, pencils
4X6 (2) and 8X5 (1) index cards per student
pictures of different wild animals labeled in Spanish
hole puncher, yam, hangers,
flannel animals pieces and flannel board
"Quien es la Bestia?" book
Words to "un elefante" rhyme
Vocabulary:
- tigre
- mono
- leon
- cebra
- jiraja

-elefante
- cocodrilo

- hipopotamo
- serpiente

Activities:
l. Introduce the vocabulary words relevant to wild animals and choose
students to place the animal in the correct location on the flannel board
(ex: monkey goes on the tree).
2. Discuss as a class how wild animals live in different parts of the world.
3. Make a wild animal mobile, by having the students pick, draw and label
their three favorite wild animals on index cards. Hole punch cards, thread
with yarn and hang from hanger.
4. Read the story "Quien es la Bestia?" and ask questions throughout the
story in Spanish and English.
5. Teach class the rhyme "Un elefante".
Assessment: The teacher will observe the students participation and reactions to
the story to see if they are comprehending the material. The teacher will also
look to see if the children used the correct vocabulary when labeling their
mobiles.
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Sports
Objectives:
Language outcomes:
l.
Students will leam vocabulary related to sports and sport equipment.
Subject content outcomes:
1. Students will learn vocabulary, watch an animated movie relating to
sports (Muzzy), and play a game that allows them to use their new
knowledge.
Cultural outcomes:
l. Students will learn about sports that are played around the world.
Materials:
pictures and balls to associate with different sports
Muzzy video cued to sports section, t.v. and VCR
Bingo cards and markers
prizes
Vocabulary:
- tenis
- basquetbol
- gimnastico
- el equipo

- natacion
- beisbol
-volibol
- partido

- futbol
- esquiar
- jugar
-jugadoro/a

- golf
- futbol americano
- patinar
- correr

Activities:
l. Introduce vocabulary related to sports in Spanish
2. Play "Hola" (Bingo) with the class. Pair students up with their partner to
help each other with the vocabulary and the game. Once a team wins,
have that team show the rest of the class what that sport does.
3. Divide class up into two teams and two lines. Place all the balls and sports
equipment at one end of the class. Call out a sport, the two students at
the front of the line will race to touch the ball or sporting equipment
associated with the sport. Keep track of points on the board.
4. Watch Muzzy video and ask students to look for as many different sports
as they can find.
5. Have students draw the various sporting equipment items, labeling them
in Spanish and English in their Spanish/English Picture Dictionary book.
Assessment: Listen to students to see if they understood the different sports that
were shown on the video. Observe the students participation in the game,
which will demonstrate their understanding.
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Community
Objectives:
Language outcomes:
1. Students will learn vocabulary related to sites they see within their
community.

Subject content outcomes:
1. Students will learn vocabulary, listen to a story, make and label a mural
related to their community that they live in.
Cultural outcomes:
1. Students will learn about the similarities and differences of various
communities throughout the world.
Materials:
butcher paper
Abulita's Paradise book
markers, crayons, paint
poster displaying pictures of community sites and labeled in Spanish
Vocabulary:
- parque
- esquela
- biblioteca
- universidad

-mercado
- iglesia
- restaruante
- oficina

- casa
-comunidad
- granja

-campo
-mural
-banco

Activities:
1. Introduce vocabulary related to sites within a community.
2. Read the story Abulita's Paradise to the class. To help aid the
understanding of Spanish words, exaggerate body language providing
visual cues.
3. Break students up into groups to construct a mural containing at least five
labeled sites they would see if they were flying over their community.
4. Share and discuss their murals with the rest of the class.

Assessment: The teacher will observe the students understanding of the book
and related vocabulary by pausing periodically throughout the book and posing
questions. The teacher will also check to see if the students are correctly
describing and labeling their murals.
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Mexico-1
Objectives:

Language outcomes:
l. Students will learn Spanish words related to directions and land features
characteristic in Mexico.
Subject content outcomes:
l. Students will learn vocabulary, draw and label a map of Mexico and its'
prominent land features, construct a popular Mexican children's toy and
listen to a story about Mexico.
Cultural outcomes:
l . Students will learn about the basic land formations and climate of
Mexico, and discover a popular Mexican children's toy used in Mexico.
Materials:

styrofoam cups, yam, beads and tape
Mexico book
blank map for each student
large reference map
overhead projector
Vocabulary:

- montanas
- ciudad
- norte

- bolero
-capital
- sur

-mapo
- rio
- este

- desierto
-volcan
- oeste

Activities:

l. Introduce vocabulary by showing and pointing to the large reference
map of Mexico.
2. Review the map and describe the different land features or
characteristics of Mexico using compass directions as children label their
own Mexico map.
3. Introduce the Mexican "bolero" toy. Discuss with the class how it is a
favorite childrens pass time in Mexico.
4. Give directions on how to make the toy. Have students assemble and
decorate their bolero toy.
5. Introduce and read the story Mexico to the students.
Assessment: The teacher will observe students' understanding by reviewing and

prompting questions pertaining to the map. Students will also illustrate their
understanding by discussing the story and saying a Spanish word as they leave
the class.
adapted from Mexico Culture Kit

43

Mexico-2
Objectives:
Language outcomes:
l. Students will learn vocabulary related to Mexican instruments.
Subject content outcomes:
l. Students will learn vocabulary related to musical instruments played in
Mexico, construct maracas, and play their instruments to Mexican music.
Cultural outcomes:
l. Students will learn the cultural relevance of the different Mexican
instruments ployed within their nation.
Materials:
2 egg carton sections per students
popcorn, popsicle sticks
tape, paint, paintbrushes
"Mexican Hat Dance" song
various musical instruments & pictures
Vocabulary:
- instrumentos
- afuche
- cloves

- guiro
- maracas
- guitaria

- cancion
- maracas
- bongos

-tocar
- conga
- bailar

Activities:
1. Introduce vocabulary related to instruments played in Mexico by showing
pictures and instruments.
2. Discuss the cultural relevance of these instruments as it pertains to
Mexican culture.
3. Model how to make maracas and have students construct and decorate
their own.
4. Play the "Mexican Hat Dance" song and point to students when it is their
turn to play their maracas.
5. Review some facts about volcanoes and where they are located in
Mexico. Discuss how one may erupt. Demonstrate a volcano eruption by
placing a jar in a pile of sand so that only the top is showing. Fill jar
halfway with baking soda and pour vinegar with red food coloring into
the jar.
Assessment: The teacher will observe the students participation when playing
their maracas to the Mexican Hat Dance song. The teacher will pose questions
regarding the cultural relevance of Mexican instruments.
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Mexico-3
Objectives:
Language outcomes:
l. Students will learn vocabulary related to Aztec and Mayan culture.
Subject content outcomes:
l. Students will learn vocabulary, listen to a story, construct an Aztec
headdress, and learn a historical rain dance.
Cultural outcomes:
l. Students will learn about the Aztec and Mayan cultures.
Materials:
colored pencils, markers, or crayons
template for headdress
scissors, glue, yarn, stapler, white construction paper
rain makers
Pyramid of the Sun. Pyramid of the Moon story
Vocabulary:
- Aztec
- Mayan
- sol
- luna
- prenda para la cabeza

- ruina
-emperador

- piramide

Activities:
l. Discuss with the students some quick facts about the Mayans and the
Aztecs while implementing the related vocabulary.
2. Read the story Pyramid of the Sun. Pyramid of the Moon . Have students
look at Montezuma's headdress and other pictures related to the Aztecs.
3. Give each student a template for the Aztec headdress. Have the
students cut and decorate their headdress. The teacher will then staple
yarn on both end to tie the headdress on.
4. Show students various rainmakers and play them for the students. The
students will then perform a rain dance with their headdresses on.
Assessment: The teacher will pose questions throughout the story to assess the
students understanding of the text and vocabulary. A discussion of the
similarities and differences (Venn diagram) between the Mayan and Aztec
culture will evaluate their understanding of the two cultures.

adapted from Mexico Culture Kit
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Mexico-4
Objectives:
Language outcomes:
l. Students will learn vocabulary related to place setting and meals.
Subject content outcomes:
1. Students will learn vocabulary, meals that are eaten throughout the day,
try authentic Mexican foods, and sing a song about food.
Cultural outcomes:
1. Students will learn about the customs and mannerisms used while eating
in Mexico.
Materials:
paper plates, paper cups, napkins and plastic ware
authentic Mexican food and beverages
poster showing the pace setting with vocabulary
Bistec song
Vocabulary:
-merienda
- plato
-taza
- siesta

-almuerzo
-cucharita
- servilleta

-comida
- cuchilla
- poner

-cena
- tenedor
-mesa

Activities:
l. Introduce the different customs of place settings and mannerisms when
eating while introducing the related vocabulary.
2. Discuss with students the different meals that are eaten throughout the
day and their corresponding times.
3. Give each student a piece of bread to practice cutting while properly
using the knife and fork.
4. Introduce some authentic Mexican food and drinks for the students to try.
5. Introduce and sing the song Bistec, which describes many different foods.

Assessment: The teacher will observe how the students implement the correct
eating customs in order to evaluate their understanding of the Mexican culture.
The teacher will ask students the differences of when Mexicans eat their meals
compared to most U.S. citizens. The teacher will also ask students what they liked
or disliked about the foods they tried.
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Food
Objectives:

Language outcomes:
1. Students will learn vocabulary relating to food and become familiar with
the verbs comer, tomar, and beber.

Subject content outcomes:
1.
2.
3.
4.

Students will learn new vocabulary and listen to a story in Spanish.
Students will watch a video relating to food.
Students will sing about food and learn a rhyme while playing a game.
Students will label and make picture cards for food vocabulary.

Cultural outcomes:
1. Students will become familiar with common foods originating in Latino
countries.
Materials:

food sheet with pictures
La oruga muy hambrienta book (The Very Hungry Caterpillar)
Song for "Bistec" and rhyme for "Dulces de Chocolate"
Dialogue sheet for food picture matching game and dialogues
Play "Dulces de Chocolate" game
Vocabulary:

- limon
- peras
- fresa
- manzana
- chocolate - comer

- ciruelo
- naranja
- beber

-limo
-pl6tano
-tomar

- uvas
-dulce

Activities:

1. Review new vocabulary by showing food/pictures and have students
practice saying each).
2. TPR match game: Have students locate food on a table and match with
their picture cards. As soon as they have located and matched the food
to the picture card, they should label their picture card with the Spanish
word.
3. Hand out dialogue sheets for students to practice asking and answering
questions relating to food items.
4. Sing and/or listen to the iBistec! song.
·5. Learn "Dulces de Chocolate" rhyme and play "Dulces de Chocolate"
game with M&M candies.
Assessment: The teacher will observe dialogues between students during

the food/picture game and review the worksheet for the "Dulces de
Chocolate" game.
adapted from WSU Companeros Program
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Family
Objectives:
Language outcomes:
1. Students will learn new vocabulary relating to members in a family.
Subject content outcomes:
1. Students will leam new vocabulary and sing a song.
2. Students will discuss with their partner (in Spanish) the members in their
family.
3. Students will draw, color, and label their family portraits.
Cultural outcomes:
Materials:

pictures of people of various ages
song and words to "Mi Familia Grande"
Mi Familia family portrait paper with dialogue
Abuela book
Vocabulary:

- madre
- tia
- primo

- padre
- hijo
- prima

- hermano
- hija
-familia

- hermana
-abuelo
-gato

- lio
-abuela
- perro

Activities:
1. Teach new vocabulary by placing pictures of people up on the
whiteboard. Ask students how they think each person is related to the
other people (i.e. "the old man must be the little girls grandpa" or "that
lady is the mom of the boy") Give the Spanish words for each member of
the family.
2. Teach and sing the song "Mi Familia Grande". Point out each family
members picture during the song.
3. Students fill in the section on the family portrait which describes the
members in lehri family. Have students practice telling each other who is
in their family.
4. Students draw a family portrait and label the members of their family.
5. As the students are drawing their portrait have them listen to the story
Abuela.
Assessment: The teacher will observe dialogues between students as they are
making their family portraits. The teacher will also review the portraits lo make
sure that student correctly labeled family members.

Sengs, {!>eems,
Rnymes
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I know a Man ...
Topic: Numbers
Tune:
Lyrics:
I know a man named "UNO, DOS, TRES"
He had a wife named "CUATRO, CINCO, SEIS"
They had four children and what were their names ...
"SIETE, OCHO, NUEVE, DIEZ".

"Hola" Song
Topic: Greetings
Tune:
Spanish Lyrics:
Hola, hola
Hola, coma estas?
Estoy bien, Estoy bien
Y muchas gracias
English Lyrics:
Hello, hello
Hello, how are you?
I am well, I am well
and thank you very much!
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Heads and Shoulders ...
Topic: Body Parts
Tune: Head and Shoulders
Spanish Lyrics:
Cabeza, hombros, piernas, pies,
piernas pies, (x2)
ojos, orejas y boca, nariz
cabeza, hombros, piernas pies
piernas, pies.
English Lyrics:
Heads, and shoulders, knees and toes,
knees and toes, (x2)
eyes, and ears, and mouth, and nose
heads and shoulders, knees and toes,
knees and toes.

**Please note that the Spanish version uses the word piernas (legs)
instead of the word rodillas (knees) and pies (feet) for toes (dedos de
pies).
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Vengan a Ver Mi Granja ...
Topic: Animals
Spanish Lyrics:
Vengan a ver mi granja que es hermosa (x2)

1. El patito hace asi, "cua, cua!" (x2)
Oh, vengan amigos, vengan amigos, vengan amigos, vengan.
(x2)
2.

3.
4.
5.
6.
7.

8.
9.
10.

El gatito hace asi,
La oveja hace asi,
El gallito hace asi,
El caballo hace asi,
La vaquita hace asi,
El cerdito hace asi,
El pollito hace asi,
El perrito hace asi,
El burrito hace asi,

"Miau!"
"Beee!"
"Qui-qui-ri-qui!"

"I-1-1-1.
.. ·1"

"Muuuuu!"
"oinc, oinc!"
"Pio-Pio!"
"Guau, guau!,"
"ija, ija!"

English Lyrics:
Come to see my farm for it is beautiful (x2)
1. The duck goes like this,
"Quack, quack!"
Oh, come my friend, come my friends, oh, come to see my
farm (x2)
2. The cat goes like this,
"Meow, meow!"
3. The sheep goes like this, "Baaaah, Baaaah!"
4. The rooster goes like this, "Cock-a-doodle-doo!"
5. The horse goes like this, "Neigh, neigh!"
6. The cow goes like this,
"Mooo, mooo!"
7. The pig goes like this,
"Oink, oink!"
8. The chick goes like this,
"Peep, peep!"
9. The dog goes like this,
"Bark, bark!"
10. The donkey goes like this, "Hee haw, hee haw!"
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Los Pollitos Dicen ...
Topic: animals
Spanish Lyrics:
Los pollitos dicen
Pio, pio, pio
Cuando tienen hambre,
Cuando tienen frio.

La gallina busca
El maiz y el trigo
Les da su comida
Y les presta abrigo.
Bajo sus dos alas
Acurrucaditos
Hasta el otro dia
Duermen los pollitos
English Lyrics:
Little baby chicks say
Pio, Pio, Pio (peep, peep, peep)
Mamma we are hungry
Mamma we are cold.
Mamma
Mamma
Mamma
Mamma

looks for wheat
looks for corn
feeds them dinner
keeps them warm.

Under mamma's wings
Sleeping in the hay
Baby chicks all huddle
Until the next day.
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Un Elefante ...
Topic: Elephants, counting
Spanish Lyrics:
Un elefante se columpiaba
sabre la tela de una arafia
coma veia que resistia
fueron a llamar a otro elefante.
Dos elefantes se columpiaban
sabre la tela de una arafia
coma veian que resistian
fueron a llamar a otro elefante.
Tres elefantes ...
Cuatro elefantes .. .
Cinco elefantes .... etc.
English Lyrics:
One elephant was swinging
on a spiderweb;
Since it saw that the web didn't break,
It went to call another elephant.
Two elephants were swinging
on a spiderweb;
Since they saw that the web didn't break,
They went to call another elephant.
Three elephants .. .
Four elephants .. .
Five elephants ... etc
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Mi Familia Grande
Topic: Family members, Counting
Spanish Lyrics:
Tengo una familia grande, en un casa muy pequena (x2)
Tengo un papa, tengo una mama,
Tengo dos hermanas, tres hermanos,
Cuatro perros, ci nco gatos,
Oh yeah!
Tengo una familia grande, en un casa muy pequena (x2)
Que familia grande!
Que familia tan grande!
Oh yeah!
Tengo una familia grande, en un casa muy pequena (x2)
Tengo seis tios, tengo siete tias,
Tengo ocho primas, nueve primos,
Diez peces, once conejos.
Oh yeah!
Tengo una familia grande, en un casa muy pequena (x2)
Tengo un abuelito, tengo una abuelita.
Tengo un bano. Oh no!

English Lyrics:
I have a big family in a very small house (x2)
I have a dad, I have a mom
I have two sister, three brothers
Four dogs, five cats
Oh yeah!
What a big family!
What family is bigger!
Oh yeah!
I have a big family in a very small house (x2)
I have six uncles, I have seven aunts,
I have eight girl cousins, nine boy cousins
Ten fish, eleven rabbits
Oh yeah!
I have a big family in a very small house (x2)
I have a grandpa, I have a grandma.
I have one bathroom. Oh no!
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Happy Birthday or Feliz Cumpleanos
Topic: Birthdays
Tune: sung to the melody "Happy Birthday to You"
Spanish Lyrics:
Feliz cumpleanos a ti.
Feliz cumpleanos a ti.
Feliz cumpleanos a _ _ __
Feliz cumpleanos a ti.
Y muchas mas!
English Lyrics:
Happy birthday to you.
Happy birthday to you.
Happy birthday dear _ __
Happy birthday to you.
And many more!
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Chocolate
Topic: Counting
Spanish Lyrics:
Uno, dos, tres,
uno, dos, tres,
uno, dos, tres,
uno, dos, tres,

CHO
CO
LA
TE ...

Chocolate, chocolate, bate, bate, el chocolate (x2).
English Lyrics:
One, two, three
one, two, three
one,two,three
one, two, three

CHO
CO
LA
TE

Chocolate, chocolate, beat and beat the chocolate (x2).
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Dulces de chocolate
Topic: Counting
Spanish Lyrics:
Dulces de chocolate
Uno para ti, y uno para mi
Dulces de chocolate
Dos para ti y dos para mi
Dulces de chocolate
Tres para ti y tres para mi
Dulces de chocolate
Cuatro para ti y cuatro para mi (Repeat counting up)

English Lyrics:
Chocolate candy, Chocolate candy
One for you, and one for me
Chocolate candy, Chocolate candy
Two for you, and two for me
Chocolate candy, Chocolate candy
Three for you, and three for me
Chocolate candy, Chocolate candy
Four for you, and four for me (Repeat counting up)
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iBistec!
Topic: Food
Spanish Lyrics:
iBistec!
Quiero, Quiero, Quiero el bistec!
Oh, no, no, no, no el bistec!. ..
Los frijoles, la ensalada, las tortillas, y el chile
Los frijoles, la ensalada, las tortillas, y el postre
Helado de chocolate, flan
Galletas y bombones ...
iHip! (Repeat)
English Lyrics:
Steak!
I want, I want, I want steak!
Oh, no, no, no, no steak!
Beans, salad, chips and chile
Beans, salad, chips, and dessert
Chocolate ice cream, flan
Cookies and candy ...
Hip!

*Clap hands to knees, and together to the rhythm of the song
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La Cucaracha
Topic: Fun
Spanish Lyrics:
La Cucaracha
La Cucaracha
Ya no puedi caminar
Porque no tiene
Porque le faltan
Patas para caminar.
English Lyrics:
La Cucaracha (Cockroach)
La Cucaracha (Cockroach)
Running up and down the wall
La Cucaracha (Cockroach)
La Cucaracha
Me, I have no legs at all.
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Sabado (Saturday)
Topic: Days of the week
Spanish Lyrics:
Hoy es lunes, lunes, lunes. (x2)
Hoy es lunes. Es lunes hoy.
Hoy es martes, martes, martes. (x2)
Hoy es martes. Es martes hoy.
Hoy es miercoles, miercoles, miercoles (x2)
Hoy es miercoles. Es miercoles hoy
Hoy es jueves, jueves, jueves. (x2)
Hoy es jueves. Es jueves hoy.
Hoy es viernes, viernes, viernes. (x2)
Hoy es viernes. Es viernes hoy.
Hoy es SABADO! Mi dia favorito!
No hay escuela! No tengo que estudiar!
Quiero ir a una fiesta! Me gusta bailar!
Hoy es SABADO!
iFIESTA! iBAILEN! iSABADO! iQue bien!
Hoy es domingo, domingo, domingo. (x2)
Hoy es domingo. Es Domingo hoy.

English Lyrics:
Today is Monday, Monday, Monday. (x2)
Today is Monday. It's Monday today.
(Repeat, for Tuesday, Wednesday, Thursday and Friday)
Today is SAlURDAY. My favorite day.
There is no school. I do not have to study!
I want to go to a party! Me, I like to dance!
Today is SAlURDAY!
PARTY! DANCE! SAlURDAY! IT'S GOOD!
Today is Sunday, Sunday, Sunday. (x2)
Today is Sunday. It's Sunday today.
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Los Colores del Arco Iris

(The Colors of the Rainbow)
Topic: Colors
Spanish Lyrics:
lDe que color es la manzana? Es roja, roja, roja.
lDe que color es la naranja? Es naranja, naranja, naranja.
lDe que color es el platano? Es amarillo, amarillo, amarillo
lDe que color es la pelota? Es verde, verde, verde.
lDe que color es el cielo? Es azul, azul, azul.
lDe que color es la violeta? Es violeta, violeta, violeta.
lDe que color es el arco iris?
Es rojo y naranja, amarillo y verde, azul y violeta.

English Lyrics:
What color is the apple? It's red, red, red.
What color is the orange? It's orange, orange, orange.
What color is the banana? It's yellow, yellow, yellow
What color is the ball? It's green, green, green.
What color is the sky? It's blue, blue, blue.
What color is the violet? It's violet, violet, violet.
What color is the rainbow?
It's red and orange, yellow and green, blue and violet.

r.; 1f.
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Concentration
Description: A game that requires the students to remember the
location of cards to make a matching pair.
Purpose: To review vocabulary and stimulate conversation among
partners.
Targeted Skill: Vocabulary development
Procedures:
1. Choose a topic (Body Parts) and decide what key words you
want the students to try and retain.
2. Make up a set of cards for each team or group of partners.
(10 Spanish words to be paired up with 10 matching pictures
or 10 Spanish words paired up with matching 10 English
words)
3. Have students shuffle and lay all cards face down.
4. The first student turns over two cards and says the word(s)
associated with each card. If the cards are a matching pair,
then the student takes the cards and puts them off to the
side in his/her pile. If there is not a matching pair, the
students turn the cards face down in their original spots.
5. Students continue to turn cards, say the words aloud, and
take matching pairs until all the cards have been taken from
the playing area. The students with the most matching pairs
are the winner!
Variations: Students can work in teams, selecting one person to be
their spokesperson. Teams may work collaboratively to remember card
locations. For further language development, have the teams use the
matching words in a sentence in order to win the cards.
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"Go Fish " or Va Pez"
Description: A game that requires the students to ask for a number in
Spanish and make a matching pair.
Purpose: To review vocabulary and stimulate conversation among
partners.
Targeted Skill: Vocabulary development
Procedures:
1. After reviewing the Spanish numbers 1-10, have students pass
remove all face cards from one deck of cards.
2. Pass out seven cards to each child and put the remaining pile
of cards face down.
3. Students take turns asking for certain numbers in Spanish
("tienes un _(tres)_?"). If the person asked has that number
they give their card to the person asking, who places the
pairs off to the side to later be counted. The player keeps
asking for numbers until their partner doesn't have the
number asked for. When this occurs the partner says "Va
pez! (Go Fish)" The person who asked for the card then draws
one from the pile of cards that are turned face down and
their partner gets a chance to ask for a number.
4. Continue game until one person has no remaining cards in their
hands. The person who has the most pairs of numbers wins
the game.
Variations: This game can be played with other topics as well
(suggestions: clothing, body parts, house furniture, family members,
etc.)
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"Lotto" or "Bingo"
Description: A game that helps reinforce vocabulary. As teacher calls
out an English word, students try to locate the equivalent word in
Spanish on their Bingo matrix.
Purpose: To review vocabulary and stimulate conversation among
partners.
Targeted Skill: Vocabulary development
Procedures:
1. Students choose to write down 8 Spanish words being reviewed
in class, one word per square box, with a free space in the center
box.
2. The teacher calls out an English word (cat), if the student has
the Spanish word for cat (goto), he/she marks that square.
3. The teacher and student continue to call out words and mark
squares until a Bingo is called. (A bingo may be called, when a
student has three squares marked in a row, diagonal, or if there
is a blackout.
4. The teacher and class check to make sure the student has the
correct words marked and declare a winner.
Variations: Students may work in teams or partners to help remember
vocabulary words. (Suggestions: use with animal words, family
members, colors, etc.)
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"Matamoscas Game"
Description: A relay race involving students to remember learned
vocabulary and identify an object when said in Spanish.
Purpose: To review vocabulary and stimulate learning through a fun and
active game.
Targeted Skill: Vocabulary development
Procedures:
1. The teacher places six to eight different items or pictures on
the board relating to a topic being studied by the class. (For
example: if the topic was Transportation, the teacher may put
up pictures of a boat, bus, car, plane, bicycle, etc.)
2. Divide the class into two teams, and form a line for each team.
3. The first person in line for each team holds a fly swatter and
runs to the board to swat the object the teacher calls in
Spanish. The team that swats the correct object first is
awarded one point.
4. The game continues in this manner until all players have had a
chance to use the fly swatter.
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"Hola, Hola, Hasta Luego"
(Duck, Duck, Goose)
Description: A relay race involving students to remember vocabulary
(greetings).
Purpose: To review vocabulary and stimulate learning through a fun and
active game.
Targeted Skill: Vocabulary development
Procedures:
1. Players sit in a circle with ample unobstructed room to run
around the outside of the circle.
2. One child is chosen to begin play. He or she walks around the
outside of the circle, lightly tapping players on the head and
saying "Hola" (Hello) each time, until he or she taps a player and
says "Hasta Luego." (Until Later) At this point, the player tapped
with "Hasta Luego" jumps up and chases the first player around
the circle. The object of the game is for the first player to
return to the second player's spot.
3. The second player then resumes game play. If the second player
catches the first player, then the second player returns to
his/her original place in the circle and the first player begins
tapping again.
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"Simon Dice" or Simon Says
Description: A game that requires students to carefully listen and
follow simple commands.
Purpose: To review vocabulary and stimulate learning through a fun and
active game.
Targeted Skill: Vocabulary development
Procedures:
1. The class practices recognizing the names of the parts of the

2.
3.

4.

5.

body as they play.
The players stand before the Leader, who says ... "Sim6n dice,
toca la cabeza" (Simon says touch the head)
As the Leader says: "Simon dice," he or she points to the part of
the body being named. The Leader may give the name of any part
of the body he wishes as the game proceeds. But if "Simon dice"
does not precede the name, the players are not supposed to
imitate the action.
If the Leader does say, "Simon dice," the players must imitate
the action. Any player who fails to follow the Leader, or who
points to the part of the body when "Simon dice" has not
preceded it, is out of the game and must sit down.
The game continues as the Leader names parts of the body at
will until only one player is left standing.
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"Charades"
Description: A game that requires students to carefully watch and
guess what is being interpreted.
Purpose: To review vocabulary and stimulate learning through a fun and
active game.
Targeted Skill: Vocabulary development
Procedures:
1. Break students up into teams of four to six players.
2. One person is given a vocabulary list of what is currently being
studied (for example wild animals). This student acts out or
mimes an animal (word) from the list. The student may not talk
or answer questions. After the students gather clues and
images of what they think the animal is they can guess the
animal by naming it in Spanish.
3. The person who guesses the word correctly becomes the new
actor and gets to cross it off the vocabulary list. They will then
choose one new word to mime of their own to the group.
4. Continue game until all words are crossed off the list.
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•
"Parden me...could you point me 1n
the right direction?"

Description: A game that requires students to carefully listen, recall
directions, and guide their partner.
Purpose: To review vocabulary, practice giving directions and stimulate
learning through a fun and active game.
Targeted Skill: Vocabulary development
Procedures:

1. Before the activity, label 12 sets of cups, each set containing
four cups (1 set of cups could be all squares, 1 set could be a
color, a number, or an animal, etc.)
2. Divide class up into partners. Pass out blindfolds.
3. Have Partner #1 put on the blindfold, while Partner #2 places
their four cups around the room in various locations.
4. Partner# 2 guides their partner around the room directing only
in Spanish. They may hold their hands for safety precautions but
cannot guide by pulling or steering them to a location.
5. The goal is for Partner #2 to direct Partner #1 to the cup
locations. Once the partners have located all four cups, they
places and play again.
Variations: This game can be altered to be a relay race game, where two teams are
against each other. Once a pair of partners have found a cup and returned it to a
specific location, they high five the next pair on their team to find another cup.
Continue until all pairs on a team have located all the cups and sat down.
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"Slap It"
Description: A game that requires students to carefully listen, recall
directions, and guide their partner.
Purpose: To review vocabulary, practice giving directions and stimulate
learning through a fun and active game.
Targeted Skill: Vocabulary development
Procedures:
1. Separate students into teams of 4-6 people. Pass out 10-15
picture cards or word vocabulary cards relating to the topic
being taught, per team.
2. The teacher describes an item and when a student thinks they
know what the answer is, they slap the correct card and say the
word aloud in Spanish.
3. If the team is correct they get a point for their team. If they
are wrong, they get a point taken away.
4. The person or team with the most points at the end of the game
wins.
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"Musical Chairs with a Twist"
Description: A game that requires students to recall newly learned
vocabulary while also racing for a chair when the music stops.
Purpose: To review vocabulary, practice giving directions and stimulate
learning through a fun and active game.
Targeted Skill: Vocabulary development
Procedures:

1. Students make a circle with their chairs. There should be
one less chair than the number of students playing. Each
chair is marked with a vocabulary word or picture (for
example: Family members ... each chair would have a different
family member labeled in Spanish).
2. The teacher plays music while students move in a circle inside
the circle of chairs. When the music stops everyone runs for
a chair. The person who doesn't get a chair gets to point to a
chair and ask "Who are you?"
3. That person then looks at the tag on the chair. If they know
what the tag represents then they remain sitting. If not, they
must get up and they become IT.
4. Continue the game until the teacher determines it is finished.
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"Four Corners"
Description: A game that reinforces newly learned vocabulary.
Students quietly walk to a corner while a child in the middle counts to
ten in Spanish and then picks a corner.
Purpose: To review vocabulary.
Targeted Skill: Vocabulary development
Procedures:
1. With the class determine the four corners of the room and label
each with target vocabulary (ie, 4 different colors, 4 different
numbers, 4 different animals, etc.)
2. Pick a person to where a blindfold and be the counter. The
counter should slowly count to ten in Spanish while the rest of
the class quietly walks around the room, choosing a corner to
stand at.
3. Once the counter reaches the number 10, he/she calls out a
corner. All students standing at that corner are eliminated from
the game and asked to return to their seats.
4. The counter and students play until one final person is left. This
person gets to be the new counter!
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"Touch Something..."
Description: A game requiring the TPR teaching method. Students are
asked in Spanish to touch an object that exemplifies what the teacher
is asking.
Purpose: To review vocabulary by physically touching and saying an
object.
Targeted Skill: Vocabulary development
Procedures:
1. After reviewing the target vocabulary (ie. colors) the teacher
asks students in Spanish to "Touch something - - - - - - "
(target vocabulary).
2. Students need to race to an object which is an example of what
the teacher is asking. (For example ... If the teacher says "Tocan
objeto azul" Students would need to" Touch something blue".
They may wish to touch the blue bulletin board, the blue ball,
their shirt, etc.)
3. Keep practicing until vocabulary has been fully reviewed.
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"Spider Web Greetings"
Description: A ball of yarn is tossed around to various students.
When the ball is tossed to a student they must introduce themselves
in Spanish. A spider web is created when all student have introduced
themselves.
Purpose: A fun way to introduce students to the rest of the class while
practicing greeting in Spanish.
Targeted Skill: Vocabulary development
Procedures:
1. Gather the class in a circle on the carpet.
2. Review how to introduce yourself in Spanish and the greetings
that may be associated when talking with others.
3. The teacher models introducing herself ... "Hola, me llamo es
"

4. The teacher then asks "(.Como te llamas?" and tosses the ball of
yarn to a person across from them in the circle, holding onto
part of the string.
5. That person introduces his/herself and tosses the ball to
another student, making sure the string is tight.
6. Students continue this process until all students have introduced
themselves and a spider web is created.
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The Alphabet
(el alphabeto)
Aa
Bb
Cc
Ch
Dd
Ee
Ff
Gg
Hh
Ii
Jj
Kk
LI
LLll
Mm

(ah)
(bay)
(say)
(chay)
(day)
(ay)
(ef-fay)
(hay)
(ah-chay)
(ee)
(ho-tah)
(kah)
(el-lay)
(a-yay)
(eh-may)

Nn
,.,
Nn
Oo
Pp
Qq
Rr
RRrr
Ss
Tt
Uu
Vv

Ww
Xx
Yy
Zz

(en-nay)
(en-yay)
(oh)
(pay)
(coo)
(eh-ray)
(eh-rray)
(es-say)
(tay)
(oo)
(bay)
(do-blay bay)
(eh-kees)
(ee gree-ay-gah)
(seh-tah)
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Colors
" los colores"
rojo
anaranjado
amarillo
azul
morado
cafe
gr is
negro
rosa
blanco
verde
oro
plata

(red)
(orange)
(yellow)
(blue)
(purple)
(brown)
(grey)
(black)
(pink)
(white)
(green)
(gold)
(silver)
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The body
"el cuerpo"
la mano
(hand)
el brazo (arm)
la pierna (leg)
los pies
(feet)
los dedos de los pies (toes)
la cabeza (head)
el trasero (bottom)
la boca
(mouth)
los ojos (eyes)
las orejas (ears)
la nariz
(nose)
el pelo
(hair)
hombres (shoulders)
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The Family
"la familia"
padre
madre
nino
mna
be be
abuelo
abuela
tfo
tla
hermano
hermana
primo
prima
amigos
hijo
hija
·~

-~

(dad)
(mom)
(boy)
(girl)
(baby)
(grandpa)
(grandma)
(uncle)
(aunt)
(brother)
(sister)
(boy cousin)
(girl cousin)
(friends)
(son)
(daughter)
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Clothing
"la ropa"
vestir
camisa
chaqueta
pantalones
sombrero
calcetines
zapatos
sueter
vestido
abrigo
zapatillas
tejanos
fa Ida
botas
buf anda

(to get dressed)
(shirt/ blouse)
(jacket)
(pants)
(hat)
(socks)
(shoes)
(sweater)
(dress)
(coat)
(slippers)
(jeans)
(skirt)
(boots)
(scarf)
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Animals
"los animales"
domesticado (domestic). ..
perro
goto
pez

(dog)
(cat)
(fish)

conejo
serpiente
pajaro

(bunny)
(snake)
(bird)

de/ bosque (of the woods). ..
bu ho
mapache
ardilla

(owl)
(raccoon)
(squirrel)

oso
ciervo

(bear)
(deer)

de la granja (of the farm). ..
oveja
vaca
cerdo
caballo

(sheep)
(cow)
(pig)
(horse)

gallina
pollo
pato

(rooster)
(chicken)
(duck)

salvaje (wild) ...
tigre
leon
mono
hipopotamo

(tiger)
(lion)
(monkey)
(hippo)

cebra
elefante
jiraja

(zebra)
(elephant)
(giraffe)
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Numbers
"los numeros"
uno
dos
tres
cuatro
cinco
seis
siete
ocho
nueve
diez
once
doce
trece
catorce
quince
dieciseis
diecisiete
dieciocho
diecinueve
veinte

(1)
vientiuno
(2)
treinta
(3)
cuarenta
(4)
cincuenta
(5)
sesenta
(6)
setenta
(7)
ochenta
(8)
noventa
(9)
cien
(10)
(11)
(12)
(13)
(14)
(15)
(16) "ten and six"
(17)
(18)
(19)
(20)

(21) "twenty and one"
(30)
(40)
(50)
(60)
(70)
(80)
(90)
(100)
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Fruits and Vegetables

("las frutas y las legumbres"
manzana
naranja
f resa
cereza
platano I banana
uvas
pasa de uva
apio
maiz
to mate
zanahoria
calabaza

(apple)
(orange)
(strawberry)
(cherry)
(banana)
(grapes)
(raisins)
(celery)
(corn)
(tomato)
(carrot)
(pumpkin)
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Transportation

"transporte"
coche
bar co
tren
avion
auto bus
bicicleta
bote
caminar

(car)
(ship)
(train)
(plane)
(bus)
(bicycle)
(boat)
(to walk)
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The Days of the Week
"los di as de la semana"
domingo
lunes
martes
miercoles
jueves
viernes
sabado

(Sunday)
(Monday)
(Tuesday)
(Wednesday)
(Thursday)
(Friday)
(Saturday)

The Months of the Year
"los meses de ano"
Enero
Febrero
Marzo
Abril
Mayo
Junio
Julio
Agosto
Septiembre
Octubre
Noviembre
Diciembre

(January)
(February)
(March)
(April)
(May)
(June)
(July)
(August)
(September)
(October)
(November)
(December)
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The House

(la casa)
la cocina
el cuarto de bano
el dormitorio
la sala
la sala
el garaje
la mesa
la silla
banera
cama
ventana
puerta
la television
el muro
la pileta
el armario
el divan

(the kitchen)
(the bathroom)
(the bedroom)
(the living room)
(the hall)
(the garage)
(table)
(chair)
(bathtub)
(bed)
(window)
(door)
(t.v.)
(wall)
(sink)
(closet)
(couch)
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Weather/Seasons
(el tiempo)
otono
invierno
primavera
verano

(autumn)
(winter)
(spring)
(summer)

nublado
lluvioso
lluvia
soledado
brumoso
ventoso
nevado
n1eve
tempestuoso
tormento
frlo
caliente

(cloudy)
(rainy)
(rain)
(sunny)
(foggy)
(windy)
(snowy)
(snow)
(stormy)
(storm)
(cold)
(hot/warm)
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Directions
(direcciones)
no rte
sur
este
oeste
izquierda
de rec ha
arriba
abajo
detrcis
atrcis
alto
bajo

(north)
(south)
(east)
(west)
(left)
(right)
(up)
(below)
(behind)
(back)
(high)
(low)
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Lotto
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Sujeto - - - - - S u b j e c t - - - - -

Spanish---------English - - - - - - - - - -

Spanish---------English - - - - - - - - - -

Spanish---------English - - - - - - - - - -

Spanish---------English - - - - - - - - - -

Spanish---------English - - - - - - - - - -
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el pelo
hair

la pierna
leg

elbrazo
orm

los pies
teer

los ojos
eves

las orejas
eors

ra mono
hand

la boca
rnouth

Please note: Images on this page were redacted due to copyright concerns.

91

Los Alimentos

Nombrec....__ _ _ _ _ __
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Los Animales

Nombre'---------Fecha
~--

·- ---
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Fecha:-------
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25 Organizations Supporting Foreign

Language Study Programs
1. American Council on the Teaching of Foreign Languages (ACTFL)
Founded in 1967 by the Modern Language Association, ACTFL is the only national organization

dedicated to the improvement and expansion of the teaching and learning of all languages at all levels of
instruction. It is an individual membership organization of more than 7,000 foreign language educators
and administrators from elementary through graduate education, as well as government and industry.

Address:
C. Edward Seebold, Executive Director
ACTFL
6 Executive Plaza

Yonkers, NY 10701-6801
Phone: 914-96S-88SO
URL: http:/ /www.actfl.org

2. American Association of Teachers of Spanish and Portuguese (AATSP)
Since its inception in 1917, the American Association of Teachers of Spanish and Portuguese (AATSP)
has promoted the study and teaching of Hispanic, Luso-Brazilian, and other related languages, literatures,
and cultures at all levels. Through an exchange of pedagogical and scholarly information, the AATSP
encourages heritage and second language study and supports projects to that end.
Address:
Lynn Sandstedt, Executive Director

AATSP-Butler-Hancock, Room 210
University of Northern Colorado
Greeley, CO 806S9
Phone: 970-SSl-1090
URL: http:/ /www.aatsp.org

s.

American Association of Teachers of French (AATF)

The American Association of Teachers of French (AATF) was founded in 1927 and is the largest national
association of French teachers in the world with nearly 10,000 members. They seek to address member

concerns, including promoting the study oflanguages in general and French in particular; facilitating the
implementation of national and state standards in the classroom; and improving the training of French
teachers by encouraging minimum levels of language and cultural proficiency, and exposure to the

French-speaking world through study abroad opportunities.
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Address:
Dr. Jayne Abrate, Executive Director
AATF National Headquarters

Mailcode 4510
Southern Illinois University
Carbondale, IL 62901-4510 Phone: 618-45S-57Sl URL: http://aatf.utsa.edu

4. American Association of Teachers of German (AATG)
The mission of the AATG is based on the belief that bringing the language, literatures and cultures of the
German-speaking world to all Americans is a vital humanistic endeavor which serves an essential
national interest. It is the only national individual membership organization dedicated to the
advancement and improvement of the language, literature, and culture of the German-speaking countries.

Address:
Executive Director, AATG
112 Haddontowne Court,# 104
Cherry Hill, NJ 080S4-S668
Phone: 856-795-5558 URL: http://www.aatg.org

5. Foreign Language Teaching Forum (FLTEACH)

The Foreign Language Teaching Forum is an integrated service for foreign language teachers that
includes a Web page and an e-mail LISTSERV academic discussion list
(FLTEACH@listserv.acsu.buffalo.edu) at the University of New York College at Cortland. FLTEACH
was founded in February 1994 and runs on a computer at SUNY/Buffalo through moderators Jean
LeLoup & Bob Ponterio, both of whom teach at SUNY/Cortland. Their topic is foreign language
teaching methods including school/college articulation, training of student teachers, classroom activities,
curriculum, and syllabus design. Students in teacher training programs, teachers both new and
experienced, administrators. and other professionals interested in any aspect of foreign language teaching
are invited to participate in the discussions.

Address:
Jean LeLoup and Robert Ponterio, Moderators
FLTEACH
Room 228 Old Main
SUNY College at Cortland
PO Box 2000
Cortland, NY 1S04S
Phone: 607-7SS-4SOS
URL: http:/ /www.cortland.edu/flteach/
To subscribe, send the message

SUBSCRIBE FLTEACH FIRSTNAME LASTNAME
to
listserv@acsu.buffalo.edu
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6. Improving Foreign Language Instruction: Nandutf
This on-line resource on foreign language learning in grades K-s offers up-to-date information on early
language programs, organizations, conferences and training, Iistservs, the National Foreign Language
Centers, and clearinghouses.

Nanduti is coordinated by the Center for Applied Linguistics (CAL) as part of the Improving Foreign
Language Instruction project of the Northeast and Islands Regional Educational Laboratory At Brown
University (LAB), which is funded by the U.S. Department of Education. One of the initiative's goals is to
enhance foreign language instruction in the region by encouraging a long sequence of instruction, from
elementary through high school.

Address:
Improving Foreign Languages in the Schools
LAB at Brown
Center for Applied Linguistics
4646 4-0th Street, NW
Washington, DC 20016
Phone: 202-862-0700
URL: ht!p:I /www.cal.org/earlylang

7. National Network for Early Language Learning (NNELL)
NNELL is an organization for educators involved in teaching foreign languages to children. Its mission is
to promote opportunities for all children to develop a high level of competence in at least one language in
addition to their own. NNELL provides leadership, support, and service to those committed to early
language learning and coordinates efforts to make language learning in programs of excellence a reality
for all children.

Address:
Nancy Rhodes, Executive Secretary
Center for Applied Linguistics
4646 40th St. NW
Washington, DC 20016
Phone: 202-862-0700
URL: http://www.educ.iastate.edu/nnell

8. National K-12 Foreign Language Resource Center (K-12 NFLRC)
The mission of the National K-12 Foreign Language Resource Center is the improvement of student
learning of foreign languages at the elementary and secondary school levels. In recognition of the
language needs of American children, the Center strengthens foreign language learning through
collaborative efforts to promote extended-sequence foreign language programs and improved teacher
preparation.
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Address:
Marcia Rosenbusch, Director

N 151 Lagomarcino Hall
Iowa State University

Ames, IA 50011
Phone: 515-294-6699
URL: http:/ /www.educ.iastate.edu/nflrc

9. Center for Applied Linguistics (CAL)
CAL is a private, non-profit organization: a group of scholars and educators who use the findings of
linguistics and related sciences in identifying and addressing language-related problems. CAL carries out
a wide range of activities including research, teacher education, analysis and dissemination of information,
design and development of instructional materials, technical assistance, conference planning, program
evaluation, and policy analysis.

Address:
4646 40th Street, NW
Washington, DC 20016
Phone: 202-562-0700
URL: http:/ /www.cal.org

10. ERIC Clearinghouse on Languages and Linguistics (ERJC/CLL)
The ERIC Clearinghouse on Languages and Linguistics is funded by the US Department of Education
(Office of Educational Research and Improvement, National Library of Education). and is operated by the
Center for Applied Linguistics, a private nonprofit organization. ERIC/CLL provides a wide range of
services and materials for language educators, most of them free of charge. Products and services include
Resource Guides online, an online newsletter, information digests, a semiannual print newsletter, and a
question-answering service. All publications focus on current trends and issues in the language education

field.
As one of 16 ERIC Clearinghouses, ERIC/CLL collects and disseminates information on current
developments in education research, instructional methods and materials, program design and evaluation,
teacher training, and assessment on foreign language learning and linguistics.

Address:
Center for Applied Linguistics
4646 40th Street NW
Washington, DC 20016
Phone: 202-562-0700
URL: http:/ /www.cal.org/ericcll

11. National Clearinghouse on Bilingual Education (NCBE)
The National Clearinghouse for Bilingual Education (NCBE) is funded by the U.S. Department of
Education's Office of Bilingual Education and Minority Languages Affairs (OBEMLA) to collect, analyze,
and disseminate information relating to the effective education of linguistically and culturally diverse

learners in the United States. Among the products and services offered by NCBE are: an extensive World
Wide Web site, a bi-weekly news bulletin (Newsline), a topical electronic discussion group (NCBE
Roundtable), and numerous online publications.
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Address:
The George Washington University
Center for the Study of Language & Education
2011 Eye Street NW, Suite 200
Washington, DC 20006
Phone: 202-467-0867
URL: http://www.ncbe.gwu.edu

12. National Association for Bilingual Education (NABE)
Promoting educational excellence and equity through bilingual education, the National Association for

Bilingual Education (NABE) is the only national organization exclusively concerned with the education of
language-minority students in American schools. NABE is a tax-exempt non-profit national membership
organization founded in 1975 to address the educational needs of language-minority students in the
United States and to advance the language competencies and multicultural understanding of all
Americans.
NABE is both a professional and advocacy association. Its members include educators, parents,
community members and leaders of community, governmental, and business organizations. The

educational professionals who are NABE members work in all disciplines, in all specialties, and at all
levels from preschool through postgraduate education.

Address:
National Association for Bilingual Education
1220 L Street NW, Suite 605
Washington, DC 20005
Phone' 202-898-1829
URL: http://www.nabe.org

IS. American Association for Applied Linguistics (AAAL)
Founded in 1977, the American Association for Applied Linguistics (AAAL) is a professional organization

of scholars who are interested in and actively contribute to the multi-disciplinary field of applied
linguistics. AAAL members promote principled approaches to language-related concerns, including
language education, acquisition and loss, bilingualism, discourse analysis, literacy, rhetoric and stylistics,

language for special purposes, psycholinguistics, second and foreign language pedagogy, language
assessment, and language policy and planning.
Address:
PO Box 21686
Eagan, MN 55121-0686
Phone: 612-955-0805
URL: http:/ /www.aaal.org

14. African Language Teachers Association (ALTA)
The African Language Teachers Association (ATLA) is an organization of people who are interested in
the development and advancement of the teaching of African languages world-wide. ALTA organizes
workshops and conferences devoted to the study and teaching of African languages and provides a forum
for the exchange of ideas through a newsletter.
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Address:
Karl Reynolds.Treasurer
Boston University African Studies Center

Boston, MA
Phone: 617-555-7505
URL: ht;p://www.councilnet.org/pages/CNet Members ALTA.html

15. American Association of Teachers of Arabic (AATA)

The American Association of Teachers of Arabic (AATA) aims to facilitate communication and
cooperation between teachers of Arabic and to promote study. criticism, research and instruction in the

field of Arabic language pedagogy. Arabic linguistics and Arabic literature
Address:
American Association of Teachers of Arabic

Dept. of Modern Languages and Literatures
College of William and Mary
Williamsburg. VA 25187-8795
Phone: 757-221-5145
URL: ht!:p://www.wm.edu/aata

16. American Association of Teachers of Japanese (AATJ)
The Association of Teachers of Japanese is an international, nonprofit organization of scholars, teachers,
and students of Japanese language, literature, and linguistics, which works to promote academic work in

the field and to broaden and deepen knowledge and appreciation of Japan and its culture.
Since its foundation in 1965, ATJ has given scholars the opportunity to exchange academic and
professional views, results of research, and news of the field.

Address:
Secretary, ATJ
CB 279
University of Colorado
Boulder, CO 80509-0279
Phone: 505-492-5487
URL: ht;p://www.colorado.edu/ealld/atj

17. American Association of Teachers of Slavic and East European Languages (AATSEEL)
The American Association ofTeachers of Slavic and East European Languages (AATSEEL), founded in
1941, exists to advance the study and promote the teaching of Slavic and East European languages,
literatures, and cultures on all educational levels, elementary through graduate school. While the largest
proportion of its activities and members concentrate in the area of Russian, AATSEEL has always
stressed that it embraces all Slavic and East European languages, literatures, linguistics, and cultures.
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Address:
Gerard L. Ervin
Executive Director, AATSEEL
1955 N. Fountain Park Dr.
Tucson, AZ 85715
Phone: 520-885-2665
URL: http:/ /kathleen.slavic.pitt.edu/-aatseel

18. American Classical League (ACL}
Devoted to the study of Greek and Latin classical literature, the American Classical League was founded
in 1919 for the pmpose of fostering the study of classical languages in the United States and Canada.
Membership is open to any person \Vho is committed to the preservation and advancement of our classical
inheritance from Greece and Rome. The League includes teachers of Latin, Greek, and Classics on
elementary, secondary, and college levels.
Address:
The American Classical League
Miami University
Oxford, OH 45056
Phone: 515-529-7741
URL: http://www.aclclassics.org

19. American Council on the Teaching of Russian/ American Council for Collaboration in
Education and Language Study
American Council on the Teaching of Russian/ American Council for Collaboration in Education and
Language Study is a nonprofit education, training, and consulting organization specializing in the
countries of Eastern Europe. Russia, and Eurasia. Founded in 1974, the American Councils offer
programs in academic exchange, professional training, institution building, research, materials
development, technical assistance, and consulting.

American Councils
1776 Massachusetts Avenue Nw, Suite 700
Washington, DC 20056
Phone: 202-855-7522
URL: http://www.actr.org

20. Cantonese Language Association

The purpose of the association is to facilitate communication among teachers and scholars of Cantonese
and to promote study and research in the fields of Cantonese language pedagogy, linguistics, and culture.
They also work to further the common interests of teachers and scholars of both standard Cantonese and
other Yue dialects.

The CLA was formally established in January 1994 with the help of the National Foreign Language
Center and the Organization for Less-Commonly Taught Languages in Washington, DC.
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Address:
Dana Bourgerie, General Secretary
Cantonese Language Association

4064 JKHB; Brigham Young University
Provo, UT 84602
Phone: 801-578-4952
URL: ht!J>://humanities.byu.edu/cla/cla homepage.html

21. Computer Assisted Language Instruction Consortium (CALICO)
CALICO, the Computer Assisted Language Instruction Consortium, is a professional

organization that serves a membership involved in both education and high technology. CALICO has an
emphasis on modern language teaching and learning but reaches out to all areas that employ the
languages of the world to instruct and to learn. CALICO is a recognized international clearinghouse and
leader in computer assisted learning and instruction. It is, by several years, the senior global association

dedicated to CALL (Computer-Assisted Language Learning).

Address:
The Computer Assisted Language Instruction Consortium
at Southwest Texas State University

116 Centennial Hall
San Marcos, TX 78666
Phone: 512-245-1417 URL: http://www.calico.org

22. Joint National Committee for Languages/National Council for Languages and International
Studies (JNCL/NCLIS)
Since 1976, the Joint National Committee for Languages has provided a forum for cooperation and
discussion among language professionals. What began as an informal coalition of eight national language
teaching associations now brings together representatives of over 60 organizations encompassing

virtually all areas of the language profession.
In the late 1970s, 12 national language associations established what became the National Council for
Languages and International Studies (NCLIS) to engage in public advocacy on behalf of international
education. NCLIS is a registered lobbying organization and serves as the 11 action arm11 for the language
and international education communities. It is affiliated with the Joint National Committee for
Languages, with which it shares a governance structure and professional staff.

Address:
JNCL/NCLIS
4646 40th Street NW, Suite s 10
Washington, DC 20016
Phone: 202-966-84 77
URL: http:/ /www.languagepclicy.org

28. Modern Language Association of America (MLA)
Founded in 1885, the Modern Language Association of America provides opportunities for its members
to share their scholarly findings and teaching experiences with colleagues and to discuss trends in the
field. MLA members host an annual convention and other meetings, work with related organizations, and
sustain a publishing programs in the humanities. For more than a hundred years, members have worked

to strengthen the study and teaching of language and literature.
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Address'
Modern Language Association
10 Astor Place
New York, NY 10005-6981
Phone' 212-475-9500
URL htt;p,//www.mla.org

24. National Council of Organizations ofLess Commonly Taught Languages (NCOLCTL)
National Council of Organizations of Less Commonly Taught Languages is a professional organization
for teachers of Arabic, Chinese, Hindi, Russian, Swahili, Tagalog, and many other languages that are
important globally but that are relatively unfamiliar to most Americans

NCOLCTL Secretariat
Nat. Foreign Language Center/Johns Hopkins University
1619 Massachusetts Avenue NW, Suite 400
Washington, DC 20056
Phone' 202-667-8100 ext. 15
URL htt;pJ /www.councilnet.org.

25. International Association for Language Learning Technology (IALL)
Established in 1965, IALL is a professional organization dedicated to promoting effective uses of media
centers for language teaching, learning, and research. IALL's membership represents hundreds of
institutions of varying sizes and educational levels.

Address'
Edmund Dente
Membership Coordinator, IALL
Language Media Center
Olin Center, Tufts University
Medford, MA 02155
Phone, 617-627-5056
URL htt;p,//iall.net/

** adapted from Directory of Resources for Foreign Language Programs (ERIC Clearinghouse on
Languages and Linguistics) Available, httpJ /www.cal.org/ericcll/ncbe/fldirectory.

CHAPTER FIVE
SUMMARY, CONCLUSION, AND RECOMMENDATIONS

Summary
The author was inspired to develop a handbook to assist elementary educators in
teaching younger students to speak Spanish, as a foreign language, after observing the
eajoyment and benefits of second language learning first hand. During the author's
educational experience at Washington State University, she was involved in a
Bilingual/ESL practicum where she taught Spanish to first graders at Franklin
Elementary, an international elementary school in Pullman, Washington. In partial
fulfillment ofa Master's Degree for Central Washington University, the author chose to
research the benefits of teaching foreign language to elementary children and developed a
handbook to assist elementary educators who would like to share foreign language
experiences with their students.
First, the author conducted research and developed a review of the literature that
displayed evidence of benefits of early foreign language instruction in the elementary
schools. Surveys indicated that our society was generally in favor of starting second
language instruction early in life. Neuroscientists, psychologists, and linguists all agreed
that the ability to learn another language is highest before puberty. Multilinguistic
outcomes were numerous and included personal, cognitive, academic, and societal
benefits. From this research, the author was able to develop a purpose for creating a
teachers handbook and for integrating foreign language into an already packed
curriculum. The author was also able to determine that the Foreign Language Exploratory
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Program (FLEX) teaching method and foreign language program would best work
at her school. Second, the author developed lesson plans, activities, and supplemental
materials based on The Standards for Foreign Language Leaming, recommended and
published by the National Association of Foreign Language Teachers. Lesson plans and
activities were also aligned to meet the Essential Academic Learning Requirements
(EALRs) adopted by The Washington State Commission on Student Learning. A teacher
and parent brochure was developed to further explain the benefits of teaching students a
foreign language earlier in life.

Conclusion
The author and her third grade cooperating teacher taught and used most of the
lessons and activities developed for the handbook. Lessons were taught each Thursday
for 45 minutes, beginning in October and ending in June. The two teachers taught the
same lesson for two weeks to two different groups of students before moving on to the
next lesson. This allowed the teachers to cut back on planning time and become more
skilled at the lesson they were teaching. Second grade students were paired up with third
grade partners. Spanish partners assisted each other and worked cooperatively to
complete the task or lesson at hand.
Both teachers noticed a positive learning environment was established when
students were in Spanish. Students were excited about the lessons and often asked in the
beginning of the year, "Are we doing Spanish today?". Students also identified and
integrated Spanish into other subjects throughout the year. While listening to stories,
students would point out words such as armadillo, and ask if it was a Spanish word
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because "it just sounded like a Spanish word". In Music class, the teacher played songs
for our students and quizzed them on what region of the world they thought the song may
have originated. The music teacher was impressed that our two classes were the only
ones in our grades to guess that the songs were from a Hispanic country. Parents were
equally impressed with our Spanish program. A few parents requested that their child be
placed in our classes next year because they had heard that we were introducing students
to a foreign language and wanted their child to be included in this experience. Parents
often told us how excited their child was to be learning Spanish and how their children
would often come home and share what they learned after Spanish class. It was evident
that students were excited that they knew something that their parents did not. They
enjoyed being the teacher!
Currently, our school is looking into adding an enrichment/highly capable after
school program. If our school has the funding, Spanish may be added as an enrichment
program for dedicated and interested students.

Recommendations
The handbook created by the author was intended to assist elementary educators
integrating Spanish into their curriculum. It was developed because there were no
supplies, teaching guides, or research available to aide educators at the author's school.
The author recommends that elementary educators interested in teaching their students
foreign language first look at their schools needs and develop a program that works in
harmony with their current curriculum. Teaching a foreign language should enhance
other subject areas, not dominate them. Before implementing a Spanish program,

108
educators should analyze what supplies their own districts have readily available, identify
how much time they can devote to teaching Spanish within their elementary curriculum
and conduct further research. It is the author's hope that this project will assist and guide
educators into a direction or program that works best with their school's needs.
The author has already adapted some items of this project for the following school
year. First, a "Spanish Night" will be held at school so that parents can come and
experience lessons, activities, and projects that their children are doing in Spanish.
Parents will be able to read research supporting foreign language learning in the
elementary grades, play games which teach Spanish concepts, read bilingual books, listen
to songs, and ask questions. Second, at the end of the school year, a school wide
performance will be held for all students, educators, and parents to come observe. This
will give the students who have worked hard all year in Spanish a chance to shine. They
will be able to show off their talents and motivate others to learn another language.
Third, a field trip to a Mexican restaurant will also allow students the opportunity to
interact with native Spanish speakers, follow Spanish customs and become immersed in
the cultural environment. Fourth, a partnership will also be formed with the high school
Spanish program. They will be traveling to our school to teach students a Spanish lesson
and motivate our younger students. This will form a symbiotic relationship. The high
school students will be able to draw from their learning experiences and actively use
them, while the younger students will also be learning new information.
By creating this handbook, the author hopes to motivate educators, parents and
students to become actively involved in learning a new language, building a classroom
that celebrates diversity, and to give students the opportunity to experience new things.
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